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Vision and Mission of the Institution and Unit 
 
      York College was founded on August 26, 1890, by the United Brethren Church in 
conjunction with local citizens who wanted a church-related college in York.  In 1946, a merger 
with the Evangelical Church resulted in control passing to the newly founded Evangelical United 
Brethren (EUB) Church.  In 1954, that body decided to transfer its support to another EUB 
institution, Westmar University in Le Mars, Iowa, at the end of the summer term, July 1, 1954.  
Control of the corporate structure, which has remained continuous since 1890, was transferred to 
members of the churches of Christ in 1956.  The new administration reopened York College in 
the fall of 1956 as a senior college with 89 students.  After two years, the administration 
recommended that York College focus on the Associate Degree programs, cease offering the 
baccalaureate program, and work toward accreditation by the prestigious North Central 
Association of Colleges and Schools (NCA).  In 1970, NCA awarded accreditation to York 
College, the first junior college in Nebraska to receive that distinction. 
 
      In 1988, York College began the transition to senior college status with the strong 
support of both the York community and the church constituencies.  The important first step 
came in 1989 when the North Central Association granted its approval of the college awarding 
the Bachelor of Arts Degree with majors in Biblical Studies and Religious Studies.  Approval of 
other programs soon followed.  Following a comprehensive site visit in March of 1994, the NCA 
team of consultant/evaluators recommended removing any remaining stipulations from York 
College’s affiliation with the North Central Association of Colleges and Schools as a senior 
institution.  The North Central Association’s Commission on Institutions of Higher Education 
unanimously approved the recommendation in August, 1994.  The State of Nebraska Department 
of Education approved the Teacher Education programs in April of 1994, the first such new 
approval in over half a century.  On September 9, 1994, the State Board of Education granted 
continuing approval to York College’s Teacher Education programs for the five year maximum.  
The College acquired the South Campus, including the Dean Sack Hall of Science in July of 
1995.  Wayne Baker became the 19th President in September of 1996.  After Westmar University 
closed on November 21, 1997, the records of York College prior to 1955 were returned to the 
Registrar’s Office in Hulitt Hall on March 20, 1998.   
 
      Today, York College is a senior liberal arts college enrolling approximately 500 students 
in numerous programs leading to a variety of Baccalaureate and Associate degrees.  York 
College, now in its second century and affiliated with churches of Christ, continues to grow in 
service to students from around the world. 
 
York College Statement of Mission 

The mission of York College is to provide a quality liberal arts education leading to an 
understanding and philosophy of life consistent with Christian ideals.   
 
Purposes: 
1. To provide students with biblical teachings which encourage the development of moral and 
spiritual values and an appreciation of New Testament Christianity. 

York College is committed to the Bible as God’s inspired, infallible, complete will for 
humankind. Believing that there is no substitute for personal study of the Bible, York 
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College offers a wide variety of textual studies in both the Old and New Testaments. 
Other experiences, which influence the students’ moral and spiritual development, are 
daily chapel, devotionals, and numerous aesthetic, athletic and social activities in which 
attitudes and conduct are based on spiritual principles.  York College is committed to the 
relevance of the Bible to the moral and spiritual values of modern humankind.  It is with 
this in mind that York College stresses that God’s standards as revealed in the Bible are 
necessary to productive, happy lives and relationships.  York College recognizes each 
student as a person of dignity and worth, and values each student as the center of the 
educational process. 

2. To provide quality academic programs in arts, sciences, and professional areas. 
Liberal arts education seeks to develop the inner resources of the individual.  It is 
designed to liberate the mind and spirit of the student.  A Christian liberal arts education 
is as much concerned with being as with doing.  A person with a liberal arts education 
will be active for the common good and will bring this perspective to bear upon all 
experiences and relationships.  The liberal arts offerings at York College are designed to 
help students become more objective, analytical and critical, to become more articulate 
and to lay a foundation in the humanities and the social, physical and natural sciences on 
which to build a continuing education.  The liberal arts also promote a sensitivity for the 
human condition, and a concern for the how and why of human behavior.  With this 
balance, the liberal arts at York College promote a more disciplined and balanced life. 

3. To provide an environment where tolerance, dialog, and the pursuit of truth are honored so 
students may mature in spiritual, academic, and community life. 

The pursuit of truth is embodied in the very nature of liberal arts.  York College believes 
truth must be pursued in all aspects of life.  The significance of liberal arts offerings at 
York College lies in their being consciously permeated with a Christian world-view. 
Properly developed moral and spiritual values will lead each individual to cultivate 
social skills, function constructively in community affairs and to prepare for wholesome 
family living.  This environment encourages each student to understand oneself and the 
world, to relate to others, to serve others in local and global environments, and to think 
independently.  The importance of this purpose in the overall mission of York College 
may also be seen in its concern for the stability of the family and for integrity in all 
aspects of life.  Higher education in a Christian environment promotes within students a 
sense of civic, personal, and social integrity. 

 
Core Values 
     WE 

Believe that Jesus Christ is the supreme revelation of God and is our model for quality 
living. 
Believe that the Bible is the inspired Word of God which communicates to mankind the 
values and principles for Christian living. 
Believe in the inherent worth of each individual as God's creation. 
Encourage individual responsibility and personal integrity of each student. 
Provide an environment that promotes the spiritual and intellectual development of each 
individual. 
Seek to help students develop discipline in thinking, motivation in their search for 
knowledge, and intellectual resources for a lifetime of learning. 
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Seek to develop reasoning, judgment, and problem-solving abilities within all students. 
Seek to instill an appreciation for the beauty of God's creation and awareness of God's 
gift of creativity to mankind. 
Provide an environment conducive to the integration of Christian faith and academic 
excellence in all disciplines. 
Believe a liberal arts education provides a foundation for a balanced life. 
Promote the pursuit of wisdom as a guide to life-long learning. 
Value intellectual rigor and academic freedom, diversity of thought, attention to personal 
growth within a community context, and responsible engagement with public issues. 
Promote academic enrichment in our community. 
Promote citizenship within a global perspective by developing a Christian understanding 
of, and respect for, other cultures through an emphasis on liberty and justice. 
Promote a spirit of both service and leadership among our students. 

 
      The mission of York College is directed towards a life consistent with Christian ideals. 
As a Christian college, York College has the unique opportunity and challenge to combine both 
faith and practice in its search for quality.  Teacher Education at York College becomes the 
active demonstration of faith and practice through high moral standards, a belief in the worth of 
all children, a strong work ethic, and a calling for service to the community in which we live. 
 

The first purpose under the York College Statement of Mission, “To provide students 
with biblical teachings which encourage the development of moral and spiritual values and an 
appreciation of New Testament Christianity;” concerns moral and spiritual development and an 
appreciation of New Testament Christianity.  It is within this purpose that Teacher Education 
strives to develop the connection between Christian values and teaching what one values in a 
classroom setting: honesty, fairness, kindness, industry, truth, and equality. 

 
The second purpose, “To provide quality academic programs in arts, sciences, and 

professional areas,” addresses the quality of academic programs.  Teacher Education fulfills this 
purpose.  York College Teacher Education is certified by the Nebraska Department of Education 
and therefore meets the standards put forth in Rule 20 and Rule 24.  Candidate Proficiencies 
(Figure 2) are aligned with the York College Statement of Mission and Purposes, Nebraska 
Department of Education Rule 20, the National Council for the Accreditation of Teacher 
Education Professional Standards (NCATE), the Interstate New Teacher Assessment and 
Support Consortium Standards (INTASC), the International Society for Technology in Education 
National Technology Standards for Teachers (ISTE NETS for Teachers), and Nebraska’s 
Teacher Education Assessment Framework (See Alignment of York College Teacher Education 
Candidate Proficiencies ).  Since its recent beginning in 1992, York College Teacher Education 
has continued to grow and develop through purposeful, planned evaluation.  

 
The third York College purpose, “To provide an environment where tolerance, dialog, 

and the pursuit of truth are honored so students may mature in spiritual, academic, and 
community life,” is the heart and focus of Teacher Education.  As York College Teacher 
Education candidates come to York College from most of the 50 United States and many nations 
of the world; and as graduates are employed across the nation and internationally; it is imperative 
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that York College Teacher Education strives for candidate understanding of self and the diversity 
that will be met in the classrooms of the future. 

 
 

York College Teacher Education Statement of Mission 
It is the mission of York College Teacher Education to provide a quality Teacher 

Education program for all candidates built on the foundation of Christianity.  The foundation of 
the York College Teacher Education Conceptual Framework (Figure 1) is Christian Principles.  
Since its inception in 1890, York College has been a Christian college.  When York College 
changed governance in 1956, it remained a Christian college; it is who we have been, who we 
are, and who we will continue to be.   

 
Within the daily operations of Teacher Education, many of the York College Core Values 

are in evidence.  The following are selected York College Core Values which are central to the 
mission of York College Teacher Education.  

·  We believe in the inherent worth of each individual as God’s creation.  
·  We encourage individual responsibility and personal integrity of each student.  
·  We provide an environment that promotes the spiritual and intellectual development 

of each individual.  
·  We seek to help students develop discipline in thinking, motivation in their search for 

knowledge, and intellectual resources for a lifetime of learning. 
·  We seek to develop reasoning, judgment, and problem-solving abilities within all 

students.  
·  We provide an environment conducive to the integration of Christian faith and 

academic excellence in all disciplines.  
·  We believe a liberal arts education provides a foundation for a balanced life.  
·  We promote the pursuit of wisdom as a guide to life-long learning.  
·  We value intellectual rigor and academic freedom, diversity of thought, attention to 

personal growth within a community context, and responsible engagement with 
public issues. 

·  We promote academic enrichment in our community.  
·  We promote citizenship within a global prospective by developing a Christian 

understanding of, and respect for, other cultures through an emphasis on liberty and 
justice. 

·  We promote a spirit of both service and leadership among our students.  
 
An effective visualization of these key York College Core Values is the York College 

Teacher Education Conceptual Framework (Figure 1).  The York College Statement of Mission 
and Purpose, the York College Core Values and the York College Teacher Education Conceptual 
Framework are clearly aligned.  Through their individual purposes, the York College Statement 
of Mission and Purposes, the York College Core Values and the York College Teacher 
Education Conceptual Framework, each serves its own purpose and function while 
complementing the others in form and function. 
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York College Teacher Education Philosophy, Purposes and Goals 

 
Christian Principles-The foundation of the York College Teacher Education Conceptual 

Framework is Christian Principles.  The Amended Articles of Incorporation of York College 
(1988) state that it is a Christian college.  The Faculty Handbook for York College states full 
time faculty will be members of the churches of Christ.  The York College Statement of Mission 
and Purposes (2000) repeatedly refers to Christian principles and understandings. 
 

Robert Benne (2001), in his book Quality with Soul: How Six Premier Colleges and 
Universities Keep Faith With Their Religious Traditions, speaks of the struggles of six national 
institutions to keep their religious traditions intact while dealing with the pressures of modern 
society on higher education.  A second book that speaks to the struggle of Christian higher 
education is How Christian Faith Can Sustain the Life of the Mind by Richard T. Hughes (2001). 
York College maintains its traditions in required bible classes, required chapel attendance, and 
weekly student devotions.  While York College remains current in its offerings and education, it 
also is strongly tied to its heritage, history, and holy calling.  This sense of heritage and history is 
well supported by Richard T. Hughes (2001), in his book, The churches of Christ. 
 

General Education-The General Education requirements provide a foundation for all 
Education Degrees offered at York College.  The requirements give the student a broad 
understanding that facilitates learning in all areas of life.   
 
Courses within the York College General Education Program address three overarching concerns 
of liberal arts education: 

1. critical thinking 
2. ethical inquiry 
3. effective communication 
 

The General Education Outcomes are listed as follows: 
1. Aesthetic Awareness: to develop an appreciation of the principles influencing the 

creative process. 
2. Foundations of Life Sciences: to learn to investigate the world of living things 

including interrelationships within that world. 
3. Foundations of Physical Sciences: to learn how to explore the physical world by 

understanding mathematical models used in the physical sciences, and considering 
the place of science in human affairs. 

4. Historical Foundations: to achieve an understanding of significant changes over 
time, agents effecting those changes, and the relationship of past to present. 

5. International Understanding: to gain an understanding of the world’s diversity and 
the variety of cultural responses to common human experiences.  

6. Principles of Human Personality and Behavior: to establish insight into the 
methods, theories and information used to explain how humans develop, behave, 
maintain wellness, and understand themselves. 

7. Qualitative Reasoning: to examine affective and valuative thinking skills. 
8. Quantitative Reasoning: to develop analytical and mathematical ways of thinking. 
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9. Social Foundation: to examine the organizing principles, structures, policies, 
governing ideas and interactions of the institutions with society. 

10. Spiritual Foundations: to develop an understanding of biblical and spiritual 
principles and values which encourage an effective Christian lifestyle. 

 
Building on the foundations of Christian Principles and General Education, York 

College Teacher Education strives to prepare students to become Effective Christian Educators 
who are Reflective Practitioners and Facilitators of Learning and who demonstrate Leadership 
Through Service, leading to the ultimate goal of Life-Long Learning.  Recognizing the 
importance of Diversity in an ever-changing world, York College Teacher Education holds the 
following as goals and objectives of the education program, which are expressed as candidate 
proficiencies.  
 

1.  The candidate understands the central concepts, tools of inquiry, and structures of the 
discipline(s) he or she teaches and can create learning experiences that make these    
aspects of subject matter meaningful for students. 

2.  The candidate understands how children learn and develop, and can provide learning 
opportunities that support their intellectual, social and personal development. 

3.  The candidate understands how students differ in their approaches to learning and 
creates instructional opportunities that are adapted to diverse learners. 

4.  The candidate understands and uses a variety of instructional strategies to encourage 
students' development of critical thinking, problem solving, and performance skills. 

5.  The candidate uses an understanding of individual and group motivation and behavior 
to create a learning environment that encourages positive social interaction, active 
engagement in learning, and self-motivation. 

     6.  The candidate uses knowledge of effective verbal, nonverbal, and media  
communication techniques to foster active inquiry, collaboration, and supportive   
interaction in the classroom. 

7.  The candidate plans instruction based upon knowledge of subject matter, students, the 
community, and curriculum goals. 

8.  The candidate understands and uses formal and informal assessment strategies to 
evaluate and ensure the continuous intellectual, social and physical development of the 
learner. 

9.  The candidate is a reflective practitioner who continually evaluates the effects of 
his/her choices and actions on others (students, parents, and other professionals in the 
learning community), and who actively seeks out opportunities to grow professionally. 

10. The candidate fosters relationships with school colleagues, parents, and agencies in the 
larger community to support students' learning and well being. 

 
  The York College Statement of Mission and Purpose and the York College Core Values 
speak to developing tolerance and diversity of thought at York College. Both of these concepts 
are crucial to a national and global understanding concerning education and teaching.  Our 
candidates must learn about the nature of prejudice (Allport, 1979; Orenstein, 1994; Pipher, 
1994), and how to effectively deal with a changing national population in the classroom (Banks, 
1994, 1997; Gollnick & Chinn, 1998; Kozol, 1992; Pang, 2001; Payne, 2001; The Teaching 
Tolerance Project, 1997).  The continued teaching to develop tolerance and diversity of thought 
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is strongly tied to the York College commitment to the dynamic combination of thought in 
regards to faith and learning (Benne, 2001; Hughes, 2001).  
 

York College Teacher Education strongly believes in the individual worth of all students 
and the ability of all students to learn.  As Cushner (2002) states, “Culture includes the ideals, 
values, and beliefs regarding life that are commonly shared and that guide specific behaviors” (p. 
16).   In addition, Triandis notes, “Objective Culture refers to the visible elements of a culture.  It 
may include such things as the artifacts people make, the food they enjoy, the clothing they wear, 
and even the music they listen and, Subjective Culture, on the other hand, refers to the aspects of 
life that are less obvious to the viewer.  This might include such things as people’s values, 
attitudes, behavior, and the roles they choose” (1972, p16, cited in Cushner, 2002, p. 16).  In 
today’s ever-changing world, it is vital that our candidates have experiences made available to 
them to prepare them for the classroom they will be entering as professionals.   

 
York College Teacher Education supports the definition of diversity as defined in the 

National Council for Accreditation of Teacher Education’s Professional Standards for the 
Accreditation of Schools, Colleges, and Department of Education (2002) as, “Differences among 
groups of people and individuals based on ethnicity, race, socioeconomic status, gender, 
exceptionalities, language, religion, sexual orientation, and geographical area” (p. 53).   
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Figure 1  
Conceptual Framework 
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Figure 2 
Candidate Proficiencies 

 
The Conceptual Framework 

as 
York College Teacher Education Candidate Proficiencies 

 
The mission of York College is to provide a quality liberal arts education leading to an understanding and 

philosophy of life consistent with Christian ideals.  Building on the foundations of Christian Principles and General 
Education, the York College Teacher Education Program strives to prepare students to become Effective Christian 
Educators who are Reflective Practitioners and Facilitators of Learning and who demonstrate Leadership Through 
Service, leading to the ultimate goal of Life-Long Learning.  Recognizing the importance of Diversity, in an ever-
changing world, York College Teacher Education holds the following as goals and objectives, which are expressed 
as candidate proficiencies. 
 

Subject Matter:  
*The candidate understands the central concepts, tools of inquiry, and structures of the 

discipline(s) he or she teaches and can create learning experiences that make these 
aspects of subject matter meaningful for students. 

As a result, the candidate: 
-  has enthusiasm for the discipline(s) he/she teaches and sees connections to 

everyday life. 
-  an relate his/her disciplinary knowledge to other subject areas by creating 

interdisciplinary learning experiences that allow students to integrate knowledge, 
skills, and methods of inquiry from several subject areas. 

-  engages students in generating knowledge and testing hypotheses according to the 
methods of inquiry and standards of evidence used in the discipline. 

-  develops and uses curricula that encourages students to see, question, and interpret 
ideas from diverse perspectives.  

-  effectively uses multiple representations and explanations of disciplinary concepts 
that capture key ideas and link them to students’ prior understandings. 

-  demonstrates a sound understanding of technology. 
-  realizes that subject matter knowledge is not a fixed body of facts but is complex 

and ever-evolving, keeping abreast of new ideas and understandings in the field. 
 

Student Development and Learning:  
*The candidate understands how children learn and develop, and can provide learning 

opportunities that support their intellectual, social and personal development. 
*The candidate understands how students differ in their approaches to learning and 

creates instructional opportunities that are adapted to diverse learners. 
As a result, the candidate: 

-  stimulates student reflection on prior knowledge and links new ideas to already 
familiar ideas, making connections to students’ experiences, providing 
opportunities for active engagement, manipulation, and testing of ideas and 
materials, and encouraging students to assume responsibility for shaping their 
learning tasks that lead to the next level of development. 

-  encourages discussion, listens and responds to group interaction and elicits student 
thinking. 

-  knows about areas of exceptionality in learning, including learning disabilities, 
visual and perceptual difficulties, and special physical or mental challenges and 
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-  identifies when and how to access appropriate services or resources to meet 
exceptional learning needs. 

-  understands how learning occurs and identifies and designs instruction appropriate 
to students’ stages of development, learning styles, strengths and needs by using a 
variety of instructional strategies that promote student learning. 

-  understands how to develop a well grounded framework based on knowledge of 
diversity and how students’ learning is influenced by language, culture, family and 
community.   

-  appreciates and values human diversity and believes that all children can learn at 
high levels and persists in helping all children achieve success. 

-  appreciates and shows respect for the diverse talents of all learners, and is 
committed to help them develop self-confidence and competence. 

-  creates a learning community in which individual differences are respected. 
 
Instructional Strategies and Facilitators of Learning:  

*The candidate understands and uses a variety of instructional strategies to encourage 
students' development of critical thinking, problem solving, and performance skills. 

*The candidate uses an understanding of individual and group motivation and behavior to 
create a learning environment that encourages positive social interaction, active 
engagement in learning, and self-motivation. 

*The candidate uses knowledge of effective verbal, nonverbal, and media communication 
techniques to foster active inquiry, collaboration, and supportive interaction in the 
classroom. 

*The candidate plans instruction based upon knowledge of subject matter, students, the 
community, and curriculum goals.  

As a result, the candidate: 
-  understands learning theory, subject matter, curriculum development, and student 

development and knows how to use this knowledge in planning instruction to meet 
curriculum goals. 

-  values both long-term and short-term planning. 
-  creates lessons and activities that operate at multiple levels to meet the 

developmental and individual needs of diverse learners and help each progress. 
-  knows when and how to adapt planning, instruction and evaluation based on 

student responses, ideas, and needs, and also other contingencies, by using 
alternative teaching strategies and materials to achieve different instructional 
purposes. 

-  knows how to help people work productively and cooperatively with each other in 
complex social settings while varying his/her role (e.g. instructor, facilitator, 
coach, audience). 

-  knows how to enhance learning through the uses of a wide variety of materials, as 
well as, human and technological resources. 

-  organizes, allocates, and manages the resources of time, space, activities, and 
attention to provide active engagement of students in productive tasks. 

-  recognizes the importance of nonverbal, as well as, verbal communication. 
-  understands the advantages and limitations associated with cooperative learning, 

whole group discussion, independent study, and interdisciplinary instruction. 
-  knows how to ask questions that call for various levels of thinking, and to 

stimulate discussion in different ways for particular purposes. 
-  recognizes and promotes the value and use of intrinsic motivation to help students 

become self-motivated for life-long growth and learning. 
-  understands and demonstrates a sensitivity to cultural and gender differences in the 

classroom. 
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-  understands the principles of effective classroom management and uses a range of 
strategies to promote positive relationships, cooperation, and positive/purposeful 
learning in the classroom. 

-  plans and designs effective learning environments and experiences supported by 
technology. 

-  implements curriculum plans that include methods and strategies for applying 
technology to maximize student learning. 

 
Assessment of Teaching and Learning:  

*The candidate understands and uses formal and informal assessment strategies to 
evaluate and ensure the continuous intellectual, social and physical development of the 
learner. 

As a result the candidate: 
-  identifies, develops, and uses assessment strategies and instruments designed to 

meet the informational needs of specific users, uses, and context. 
-  develops assessments that reflect the specific achievement targets students must 

master. 
-  uses a variety of formal and informal assessment methods (e.g., observation, 

portfolios of student work, teacher-made tests, performance tasks, projects, student 
self-assessments, peer assessments, and standardized tests) to gather data within a 
particular context in order to enhance his/her knowledge of learners, evaluate 
students’ progress and performances, and modify teaching and learning strategies. 

-  samples student achievement to draw confident conclusions about instruction and 
student learning. 

-  values ongoing assessment as essential to the instructional process and recognizes 
that many different assessment strategies, accurately and systematically used, are 
necessary for monitoring and promoting student learning and is committed to 
using assessment to identify student strengths and promote growth rather than to 
deny students access to learning opportunities. 

-  controls for relevant sources of bias. 
-  maintains useful records of student work and performance and can communicate 

student progress knowledgeably and responsibly, based on appropriate indicators, 
to students, parents, and other colleagues. 

-  applies technology to facilitate a variety of effective assessment and evaluation 
strategies. 

-  uses student involvement in the assessment process to motivate student learning. 
 
Reflective Practitioners and Lifelong Learners:  

*The candidate is a reflective practitioner who continually evaluates the effects of his/her 
choices and actions on others (students, parents, and other professionals in the learning 
community), and who actively seeks out opportunities to grow professionally. 

As a result, the candidate: 
-  is aware of major areas of research on teaching and of resources available for 

professional learning (e.g., professional literature, colleagues, professional 
associations, and professional development activities). 

-  uses classroom observation, information about students, and research as sources 
for evaluating the outcomes of teaching and learning and as a basis for 
experimenting with, reflecting on, and revising practice. 

-  values critical thinking and self-directed learning as habits of mind. 
-  is willing to give and receive help. 
-  is committed to seeking out, developing, and continually refining practices that 

address the individual needs of students. 
-  uses technology to enhance his/her productivity and professional practice. 
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Effective Christian Educators and Leadership Through Service:  

*The candidate fosters relationships with school colleagues, parents, and agencies in the 
larger community to support students' learning and well being. 

As a result, the candidate: 
-  understands and implements laws related to students’ rights and teacher 

responsibilities (e.g., for equal education, appropriate education for handicapped 
students, confidentiality, privacy, appropriate treatment of students, reporting in 
situations related to possible child abuse). 

-  values and appreciates the importance of all aspects of the child’s experience. 
-  respects the privacy of students and confidentiality of information. 
-  exhibits a strong work ethic  
-  demonstrates a willingness to work with other professionals to improve the overall 

learning environment for students. 
-  identifies and uses community resources to foster student learning. 
-  portrays professionalism and establishes respectful and productive relationships 

with parents and guardians from diverse home and community situations, and 
seeks to develop cooperative partnerships in support of student learning and well 
being. 

-  talks with and listens to the student, is sensitive and responsive to clues of distress, 
investigates situations, and seeks outside help as needed and appropriate to remedy 
problems. 

-  acts as an advocate for students. 
-  understands the social, ethical, legal, and human issues surrounding the use of 

technology in K-12 schools and applies those principles in practice. 
 

Field Experiences: 
Interwoven throughout each program in Teacher Education are intricately placed Field 

Experiences.  These experiences place candidates in classrooms where they have the opportunity to work 
with experienced classroom teachers who model the best in theory and in practice.  During these field 
experiences, a candidate has the opportunity to solidify his/her decision to become an educator, as well as, 
to become an Effective Christian Educator. 
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Knowledge Bases 
 

The current York College Teacher Education Conceptual Framework began its 
development in the fall of 1998.  During the 1998-1999 academic year, the Education 
Department began creating a visual representation of the knowledge bases, philosophies, and 
vision of York College Teacher Education.  This visual became known as the York College 
Teacher Education Conceptual Framework and was created to resemble a building similar to 
McGehee Hall, one of the anchoring buildings on the York College campus. As this visual was 
developed, it was shared with many people and in many venues, including Arts and Science 
faculty and the Advisory Council, which consists of K-12 school partners, York College Teacher 
Education alumni, and York College Teacher Education candidates.  Upon completion of this 
visual and approval of the Education Division, this representation was articulated in writing to 
clearly communicate the intent of the York College Teacher Education Conceptual Framework. 

 
In the spring of 2001, York College Teacher Education, in collaboration with Arts and 

Sciences faculty, K-12 colleagues, York College Teacher Education alumni, and York College 
Teacher Education candidates, began work leading to the revision of the York College Teacher 
Education Conceptual Framework.  Extensive discussions and work, in regards to a shared vision 
of York College Teacher Education and candidate proficiencies, were completed.  The Education 
Department further defined these proficiencies to reflect the ten Interstate New Teacher 
Assessment and Support Consortium Standards (INTASC).  Each of the ten Candidate 
Proficiencies was then expanded to include specific knowledge, skills and dispositions.  This in 
turn led to the alignment of the York College Teacher Education Conceptual Framework with the 
knowledge, skills and dispositions as stated in Nebraska Department of Education Rule 20, the 
National Council for the Accreditation of Teacher Education Professional Standards (NCATE) 
and the Interstate New Teacher Assessment and Support Consortium Standards (INTASC). 

 
During the process of preparing the NCATE Preconditions, the Conceptual Framework 

was further studied and refined to reflect a more clearly articulated and cohesive vision, mission 
and purpose of York College Teacher Education, as well as, to reflect current research and a 
description of the process by which candidates are assessed.    

 
Beginning in the spring of 2004, discussions, led by the Education Department, began to 

again modify the knowledge, skills, and dispositions defined in the York College Teacher 
Education Conceptual Framework, to include the International Society for Technology in 
Education National Technology Standards for Teachers (ISTE NETS for Teachers), and 
Nebraska’s Teacher Education Assessment Framework Standards (See Alignment of York 
College Teacher Education Candidate Proficiencies).  As a result of these changes, a modified 
Conceptual Framework (Figure 1), along with a clearly articulated set of goals and objectives, 
expressed as candidate proficiencies (Figure 2), continue to provide a cohesive guide for York 
College Teacher Education.  The York College Teacher Education Conceptual Framework is the 
driving force behind the vision, mission and purpose of York College Teacher Education and 
serves as the guide for preparing and assessing candidates as they prepare to become effective 
Christian educators. 
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To ensure the continuation of this collaborative effort with the Arts and Sciences and the 
professional community, the Teacher Education Standards Committee was organized and the 
Teacher Education Advisory Council was redefined.  The Teacher Education Standards 
Committee consisting of the Education Division Chair, the National Council for the 
Accreditation of Teacher Education coordinator, the Teacher Education Administrative Assistant 
and a representative from each of the endorsement areas annually evaluate all endorsements to 
ensure alignment of programs with state and national standards.  The Teacher Education 
Advisory Council consisting of the entire York College Teacher Education unit (including 
adjunct faculty), one public school administrator, two elementary teachers, (one primary, one 
upper elementary), one middle school teacher, one high school teacher, one parochial school 
representative, one school board member, two York College Student Association Senators, one 
York College Teacher Education alumnus, and the Vice-President for Academic Affairs (ex 
officio), meets together for the purpose of examining the results of self-studies, goal setting and 
making recommendations for change to the Education Department.  All endorsements offered by 
York College Teacher Education comply with Nebraska Department of Education Rule 24 and 
NCATE approved curriculum guidelines as reflected in Rule 24.  These collaborative efforts are 
ongoing in our continued review and strengthening of our program and unit as a whole. 

 
The following reflects the research and literature that supports the York College Teacher 

Education Conceptual Framework and Candidate Proficiencies.   
 

Subject Matter 
For candidates, the balance of subject matter knowledge and pedagogy is vital to their 

success in the classroom (Dewey, 1938; Gardner, 1991; Glasser, 1969; Goodlad, 1984).  It is 
imperative for the candidate to have confidence and a love for the subject matter they are 
teaching.  The candidate must be excited about passing on knowledge to the students and in turn, 
students must know the “real-world” effect of their learning in order to process and understand 
the connection of all subjects to each other.  Therefore it is imperative that candidates be 
knowledgeable of subject matter and able to provide quality opportunities for students to learn 
such knowledge.  Nebraska Department of Education Rule 24 sets criteria for the specific subject 
matter of each content area.  Thus, each year, the Teacher Education Standards Committee, 
comprised of Teacher Education faculty, along with Arts and Sciences faculty, correlate these 
state requirements with York College courses offerings.   

 
York College Teacher Education believes: in the importance of candidate reflection and 

checking for understanding; in classroom discussion as vital for understanding the knowledge 
gained; that curriculum should be that of a challenging aspect; that candidates should always be 
aware of the diverse setting around them and provide opportunities for challenges and questions; 
that prior knowledge is vital to build upon; and that candidates must be flexible in providing 
different approaches to learning so that the different learning styles will be represented in the 
classroom.  The candidate must realize the importance of life-long learning.  Knowledge does 
not stop at the onset of the first year of teaching.  Candidates must continue to learn and find new 
ways to convey knowledge to the students. 
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Student Development and Learning 
 Added to the critical balance of subject matter is a second aspect of teacher preparation, 
student development and learning.  The connectedness and necessary application between 
student development and learning is paramount to the success of our candidates in their field 
experiences, methods courses, and student teaching (Dewey, 1938; Glasser, 1969; Goodlad, 
1984).  Thus, throughout their program, candidates are provided quality instruction and engage 
in field experiences related to student development and learning.  Candidates are introduced to 
physical, intellectual, emotional, and social development (Coleman & Hendry, 1990; Duska & 
Whelan, 1975; Gesell, Ilg, & Ames, 1974; Elias et al., 1997; Elkind, 1976; Erikson, 1963, 1968, 
1980; Goleman, 1995; Havighurst, 1972; Ilg, Ames & Baker, 1981; Maslow, 1968; Munsey, 
1980; Piaget, 1976; Piaget & Inhelder, 1969) and the stages of each.  Also, concepts in the 
understanding, use, and development of the multiple intelligences, brain growth, moral 
development, and character development are used in the theory and application of teaching 
(Gardner, 1983, 1993; Jensen, 1998; Sprenger, 1999; Wolfe, 2001). 
 

The candidate’s understanding of student development and learning is a planned process. 
It begins in the freshman level course, Introduction to Education, which is the first class 
candidates take in their education program.  In this beginning class, candidates observe students 
in a K-12 setting.  A second freshman level class that all candidates take is a psychology class 
entitled, Human Growth and Development.  This class introduces candidates to the typical 
growth processes of humans from birth throughout life.  From this class, the candidates gain key 
information, from a research base, upon which they will continue to grow in their understanding 
of people and their development.   

 
Field experiences are offered at the sophomore level for all candidates.  These 

experiences put theory into practice concerning student development and learning.   During their 
Field Experience semester, candidates are mentored by one classroom teacher and work 
extensively with the students of this practiced professional.  During this time, the candidates 
observe the classroom teacher and classroom routines, assist with assigned tasks, and work with 
individual students or with small groups of students.  These experiences culminate with the 
planning and delivery of three lessons, to the class, under the guidance of the classroom teacher.  
Secondary and K-12 candidates complete an additional semester of Field Experience, while 
Elementary and Middle Grades candidates complete additional field experiences built into their 
junior and senior methods courses.  Another required sophomore level course, Introduction to 
Learners with Exceptionalities, emphasizes exceptional students and their development and 
learning.  Students are challenged to consider the extremes of student growth and development 
and how these relate to classroom management, discipline, instruction, and assessment.  
 

A very different, but essential element to understanding student development and 
learning is recognizing and valuing human diversity and how that varies in American society.  
Human Relations, Multicultural Awareness, is a junior level course that is required of all 
candidates. Knowing that socio-economic status is the single greatest determining factor of 
student success can be powerful information when wrestling with how students learn and that all 
students can learn.  Assuming all students can learn and it is the teacher that makes the 
difference, this course facilitates a candidate’s knowledge of himself/herself so that he/she can 
respond, rather than react, to unfamiliar situations.  This course affects the candidate’s 
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understanding of variations on development and learning, as a result of “ethnicity, race, 
socioeconomic status, gender, exceptionalities, language, religion, sexual orientation, and 
geographical area (NCATE, p. 53). 
 

The final course in the candidate’s program is the Student Teaching Seminar.  One 
important aspect of this weekly meeting is individual candidate reflection on the week of Student 
Teaching, the students, and themselves.  Candidates keep a weekly log and reflect on their 
participation, observations, and work with students.  A section of class time is devoted to 
discussion of these reflections and on personal insights of themselves and their students. 
 

This purposeful, planned pathway into student development and learning begins with 
simple observation as freshman, and reaches culmination with candidate reflection on his/her 
success in planning and implementing the strategies necessary to meet the developmental and 
learning needs of the students.  
 
Instructional Strategies 

Being both knowledgeable of appropriate subject matter, and understanding student 
development and learning, leads to constructing situations where learning can occur.  Roe and 
Ross (2002) state, “Without planning for instruction, your teaching experiences are likely to turn 
into disasters.  Planning offers organization and direction for your teaching efforts” (p. 126).  “ It 
can help you make sure that you cover all important aspects of a lesson, while avoiding 
overemphasis on isolated points that interest you but do not merit extensive coverage” (p. 126).  
York College Teacher Education faculty use the Madeline Hunter approach to lesson planning as 
a foundation for teaching candidates how to organize and deliver an effective lesson (Hunter, 
1982).  Using this framework for lesson planning, candidates are required to construct interactive 
lessons that will involve all students in the learning process.  The candidate must understand 
learning theory, subject matter, curriculum development, and student development and know 
how to use this knowledge in planning instruction to meet curriculum goals.  One of the main 
causes of misbehavior in the classroom is lack of preparation.  Glasser (1985) says, “Students 
misbehave because they are unsuccessful in fulfilling their needs for belonging, power, freedom, 
and fun” (cited in Roe & Ross, 2002, p. 107).  Understanding a scope and sequence of 
information that is developmentally appropriate is an underlying theme in lesson building.  The 
process, design, art, and science of teaching are seen through how one constructs the learning 
environment (Bruner, 1966; Dick & Carey, 1978; Gardner, 1999; Marzano, Pickering, & 
Pollock, 2001; Wiggins & McTighe, 1998). 
 

It is vital for the candidate to understand the various ways in which students learn.  
Biehler and Snowman (2000) state, “Learning style is when an individual shows a consistent 
preference over time and subject matter for perceiving, thinking about, and organizing 
information in a particular way” (p. 118).  They go on to say, “You as an educator might devote 
a substantial amount of class time to having students learn information discovered by others, but 
the acquisition of a storehouse of facts, concepts, and principles is only part of what constitutes 
an appropriate education.  Students must also learn how to find, evaluate, and use what they need 
to know to accomplish whatever goals they set for themselves” (p. 118).   
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Participation of the students and relevance of the topic are key to active student 
involvement in the lesson (Baloche, 1998; Dewey, 1916; Glasser, 1969, 1986; Henderson, 1996).  
Being able to approach a problem from multiple viewpoints is crucial for the candidate to meet 
all of the students’ needs in the classroom (Gardner, 1991).  Roe and Ross state, “It will come to 
no surprise to the candidates that they will find all types of students entering the classroom.  
Besides the cultural diversity, students will range in ability from academically gifted to slow 
learning.  Some will be learning disabled and some may be physically challenged” (2002, p. 54).  
Our candidates should be well prepared to address the many different needs of their classrooms.  
The extensive field experiences they receive, throughout their education career, aim to provide 
them with ample opportunities to experience such diversity. 

  
Using media as a tool for instruction is emphasized in the candidate’s program (Heinich 

et al., 2002; International Society for Technology in Education, 2001; Simkins, et al., 2002), as 
are the advantages and limitations associated with cooperative learning, whole group discussion, 
independent study, and interdisciplinary instruction.  York College Teacher Education candidates 
understand and appreciate the differences in students and strive to adapt the curriculum to meet 
the needs of all students and to provide an environment that supports the philosophy that all 
students can learn.   

 
Assessment of Teaching and Learning 

Within the process of constructing learning experiences that are active, meaningful, and 
relevant, the evidence, which speaks to the success of the teaching and learning process, is 
effective assessment of students.  York College Teacher Education candidates participate in and 
use a myriad of authentic student assessment methods throughout their programs.   In addition, 
candidates evaluate and reflect upon the use of these assessment methods, and their effects on the 
teaching and learning of K-12 students (Danielson, 1996, 2002; Danielson & McGreal, 2000; 
Stiggins, 2001).  The art and science of assessment is one of the most difficult areas in which 
candidates must learn new knowledge, skills, and abilities.  This is largely due to a history of 
poor K-12 assessment within many of our US schools.  It is these experiences that traditionally 
guide Teacher Education candidates.  Thus, York College Teacher Education must train its 
candidates to become assessment literate educators “who understand the basic principles of 
sound assessment” (Stiggins, 2001, p. 16).  “Assessment-literate educators are critical consumers 
of assessment information.  They are constantly asking, ‘Precisely what is being assessed here 
and how do I know what the results mean?’  They do not rest until they achieve a sharp focus: 
clear thinking and effective communication, both in their own assessments and those of others” 
(p. 512).   
 
Field Experiences  

Interwoven throughout each program in Teacher Education are intricately placed field 
experiences.  These experiences place candidates in classrooms where they have the opportunity 
to work with experienced classroom teachers who model the best in theory and in practice.  
During these field experiences, a candidate has the opportunity to engage in the teaching and 
learning process, to solidify his/her decision to become an educator and to grow in his/her pursuit 
of becoming an Effective Christian Educator.  As Vygotsky (1978) believed, “it was useless to 
measure only the knowledge a child had already achieved.  It is much more important that the 
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child can use this knowledge, with the help of a peer teacher or adult teacher, and thereby learn 
something new” (as cited in May & Rizzardi, 2002, p. 19). 
 
Effective Christian Educators 

Based on the Amended Articles of Incorporation of York College (1988), the York 
College Statement of Mission and Purposes (2000), and the York College Core Values (2000), a 
theme, which runs throughout any York College program, must be one of Christian influence and 
effect.  As Palmer (1998) states in his introduction, “…we teach who we are” (p. 1); therefore, as 
a Christian institution, one of our goals is not to simply graduate effective educators but Effective 
Christian Educators.  
 
Facilitators of Learning 

With the constant increase in knowledge in the world on a daily basis, a paradigm change 
has had to occur in Teacher Education.  Teachers are no longer the keepers of all knowledge. 
Teachers must be able to access knowledge, use knowledge, and disseminate knowledge.  From 
Stronge (2002, p. 39), are some of the key elements of effective teaching which research has 
noted: 

·  identifying clear lesson and learning objectives while carefully linking activities to 
them is essential for effectiveness; 

·  recognizing the importance of linking instruction to real life; and 
·  systematically developing objectives, questions, and activities that reflect higher-level 

and lower-level cognitive skills as appropriate for the content and the students. 
It is the teacher who makes the difference in the success of the students.  The planning, 
organization, and delivery greatly affect the students’ ability to receive, assimilate, and use the 
information presented.  
 
Reflective Practitioners  

Effective teachers reflect on their work and the work of their students.  According to 
Stronge (2002), one of the positive qualities of a teacher is that he/she “thinks about and reflects 
on practice” (p. 78).  Dewey (1938) further states concerning the importance of organization of 
and reflection on experiences provided for students, “…the method of intelligence manifested in 
the experimental method demands keeping track of ideas, activities, and observed consequences.  
Keeping track is a matter of reflective review and summarizing, in which there is both 
discrimination and record of the significant features of a developing experience” (p. 110).  
Continued growth as Christians and as professionals is dependent on the accurate understanding 
of the present skills and abilities. 
 

Beginning with the freshman course, Introduction to Education, candidates are asked to 
reflect on teaching: how they have been taught; why their past experiences may or may not be 
worth repeating; the characteristics of an effective teacher, and so on.  The practice of reflection 
continues throughout each program as candidates gain more experience in the teaching and 
learning process.  In addition, all candidates complete an electronic growth portfolio in which 
they are required to include pieces that demonstrate their competence of the York College 
Teacher Education Candidate Proficiencies.  Throughout the portfolio, candidates are required to 
include extensive reflection. 
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Leadership Through Service 
One expectation of York College Teacher Education graduates is to make a positive 

difference in the community, as a result of service to that community.  This leadership role may 
take place either inside or outside of the school setting  (Bellah, et al, 1985; Lambert, 1998; 
Patterson, 1993).  As a result, not only will their Christian lifestyle potentially set them apart 
from their peers, their leadership in their communities may, as well.  Being a leader can be a 
lonely and unrewarded endeavor (Bach, 1973), but taking a leadership role and having this 
responsibility are critical to making a positive difference in the community. 
 

Examples of opportunities to develop leadership through service, which many candidates 
have participated in, include the following: 

·  developing a Reading Club at the public library, 
·  tutoring an autistic child at the elementary school, 
·  tutoring a gifted child from a rural community, 
·  mentoring students via email who are reading below grade level, 
·  working with the children’s librarian at the public library, 
·  working with adult education in the GED program, 
·  working on construction of a Habitat for Humanity home, 
·  tutoring at-risk students at the elementary school in math, 
·  working to organize the annual state reading competition, and 
·  coaching in rural schools. 

As candidates are included in these and other service opportunities, they are provided with 
guidance and direction.  Teacher Education faculty also provide modeling through their own 
service to the community and the state. 
 
Lifelong Learners  

Teaching is both an art and a science (Gardner, 1991 and Rubin, 1985); it is not easy to 
separate one from the other.  Each class presents new challenges, experiences, highs, and lows. 
Teachers must remain in a learning mode for their entire teaching career.  Rubin (1985) states, 
“Cause and effect in teaching, it might be added, are anything but certain.  The relationship 
between what a teacher does and the resulting consequences is not fixed” (p. 158).  Therefore, to 
be able to continue to understand the student in the classroom, the current technology, and the 
world we live in, it is imperative that teachers continue to learn about their community, their 
nation, and their world.  
 

As the candidates progress through York College Teacher Education, they have been 
provided opportunities that go beyond the York College Teachers Education degree plans to 
further extend their education.  Examples of these opportunities include: 

·  the Plum Creek Children’s Literacy Festival,  
·  various vocal music conventions, 
·  the Student Education Association of Nebraska Fall/Spring Conferences, and 
·  special chapel meetings for Teacher Education candidates.  

Candidates are encouraged to engage in learning opportunities offered by York College and the 
York Community.  They are also encouraged to join professional organizations, to subscribe to 
professional journals, to read professionally and to pursue graduate studies.  As a result of these 
actions, we hope to instill within students a desire to continue the pursuit of knowledge.   
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Alignment of York College 
Teacher Education Candidate Proficiencies 

 
York College 

Teacher 
Education 
Candidate 
Proficiency 

York College  
Mission / 
Purpose 

*Nebraska Rule 20 National 
Council for the 
Accreditation of 

Teacher 
Education 
(NCATE) 

Professional 
Standards 

Interstate New  
Teacher 

Assessment and 
Support 

Consortium 
(INTASC) 
Standards 

International 
Society for 
Technology 
in Education 

National 
Technology 
Standards 

for Teachers 
(ISTE NETS 

for 
Teachers) 

Nebraska’s 
Teacher 

Education 
Assessment 
Framework 
Standards 

Subject Matter Purpose Two: 
To provide 
quality 
academic 
programs in 
arts, sciences, 
and 
professional 
areas. 
Liberal arts 
education seeks to 
develop the inner 
resources of the 
individual. It is 
designed to liberate 
the mind and spirit 
of the student. 
A Christian liberal 
arts education is as 
much concerned 
with being as 
with doing. A 

Title 92/Rule 
20/005.16 Nebraska 
Content Standards: 
Each Nebraska 
teacher education 
institution must have 
a plan on file, at the 
institution, which 
addresses how the 
institution will 
provide prospective 
teachers with 
knowledge, an 
understanding of, 
and the ability to 
teach, the concepts, 
skills, and processes 
of the Nebraska 
Content Standards as 
adopted by the State 
Board of Education 

Standard One: 
Candidate 
Knowledge, 
Skills, and 
Dispositions-
Content 
Knowledge for 
Teacher 
Candidates 

Standard One: The 
teacher understands 
the central concepts, 
tools of inquiry, and 
structures of the 
disciplines(s) he or 
she teaches and can 
create learning 
experiences that 
make these aspects 
of subject matter 
meaningful for 
students. 

Standard 
One: The 
candidate can 
demonstrate a 
sound 
understanding 
of technology 
operations. 
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person with a 
liberal arts 
education will be 
active for the 
common good and 
will bring this 
perspective to bear 
upon all 
experiences and 
relationships. 
The liberal arts 
offerings at York 
College are 
designed to help 
students become 
more objective, 
analytical and 
critical, to become 
more articulate and 
to lay a foundation 
in the humanities 
and the social, 
physical and 
natural sciences on 
which to build a 
continuing 
education. The 
liberal arts also 
promote a 
sensitivity for the 
human condition, 
and a concern 
for the how and 
why of human 
behavior. With this 
balance, the liberal 
arts at York 
College promote a 
more disciplined 
and balanced life. 

in 92 NAC 10, and 
appropriate for their 
endorsed area(s). 
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Purpose Three: 
To provide an 
environment 
where tolerance, 
dialog, and the 
pursuit of truth 
are honored so 
students may 
mature in 
spiritual, 
academic, and 
community life. 
The pursuit of truth 
is embodied in the 
very nature of 
liberal arts. York 
College believes 
truth must be 
pursued in all 
aspects of life. The 
significance of 
liberal arts 
offerings at York 
College lies in their 
being 
consciously 
permeated with a 
Christian world-
view.  

Student 
Development 
and Learning 

Purposes One: 
To provide 
students with 
biblical 
teachings which 
encourage the 
development of 
moral and 
spiritual values 

Title 92/Chapter 
20/005.14 Training in 
Human Relations:  
Certification officers 
shall be required, as 
a condition of 
program approval, to 
vouch to the 
Department the 

Standard One: 
Candidate 
Knowledge, 
Skills, and 
Dispositions-
Pedagogical 
Content 
Knowledge; and 
Professional and 

Standard Two: The 
teacher understands 
how children and 
youth learn and 
develop and can 
provide learning 
opportunities that 
support their 
intellectual, social 
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and an 
appreciation of 
New Testament 
Christianity; 
York College 
recognizes each 
student as a person 
of dignity and 
worth, and values 
each student as the 
center of the 
educational 
process. 
 
Purpose Two: 
To provide 
quality 
academic 
programs in 
arts, sciences, 
and 
professional 
areas. 
The liberal arts also 
promote a 
sensitivity for the 
human condition, 
and a concern 
for the how and 
why of human 
behavior.  
 

completion of 
training in human 
relations by 
applicants for 
certificates or 
permits.  Each 
institution shall offer 
training integrated 
into a required 
course or 
combination of 
required courses 
which shall be 
designed to lead to 
the following skills: 
005.14A, An 
awareness and 
understanding of the 
values, lifestyles, 
contributions, and 
history of a 
pluralistic society; 
005.14B, The ability 
to recognize and deal 
with dehumanizing 
biases, including, but 
not limited to, 
sexism, racism, 
prejudice, and 
discrimination, and 
an awareness of the 
impact such biases 
have on 
interpersonal 
relations; 
005.14C, The ability 

Pedagogical 
Knowledge and 
Skills for Teacher 
Candidates 

and personal 
development. 
 
Standard Three: 
The teacher 
understands how 
learners differ in 
their approaches to 
learning and creates 
instructional 
opportunities that 
are adapted to 
learners from 
diverse cultural 
backgrounds and 
with exceptionalities. 
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to translate 
knowledge of human 
relations into 
attitudes, skills, and 
techniques which 
result in favorable 
experiences for 
students; 
005.14D, The ability 
to recognize the ways 
in which 
dehumanizing biases 
may be reflected in 
instructional  
materials; 
005.14E, Respect for 
human dignity and 
individual rights; 
and  
005.14F The ability 
to relate effectively to 
other individuals and 
to groups in a 
pluralistic society. 
 
Title 92/Chapter 
20/005.15 Special 
Education Course 
Work: 
Each institution shall 
require each 
candidate for an 
education degree to 
earn a minimum of 
three semester hours 
of credit for course 
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work in special 
education, as 
required by section 
79-816 R.R.S., which 
shall provide each 
candidate with all of 
the following: 
005.15A, Knowledge 
of the exceptional 
educational needs of 
the disabilities 
defined by section 79-
1118.01; 
005.15B, Knowledge 
of the major 
characteristics of 
each disability in 
order to recognize its 
existence in children; 
005.15C, Knowledge 
of various 
alternatives for 
providing the least 
restrictive 
environment for 
children with 
disabilities; 
005.15D, Knowledge 
of methods of 
teaching children 
with disabilities in 
the regular 
classroom; and 
005.15E, Knowledge 
of prereferral 
alternatives, referral 
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systems, 
multidisciplinary 
team responsibilities, 
the individualized 
education plan 
process, and the 
placement process. 
 
Title 92/Chapter 20/ 
006.01 Learners with 
High Ability: Each 
Nebraska teacher 
education institution 
must have on file, 
within the institution, 
a plan which 
identifies the courses 
and course 
completion 
requirements which 
the institution utilizes 
to assure that all 
candidates have the 
knowledge and skill 
to work with high 
ability learners. 

Instructional 
Strategies and 
Facilitators of 

Learning 

Purpose Two: 
To provide 
quality 
academic 
programs in 
arts, sciences, 
and 
professional 
areas. 
A Christian liberal 
arts education is as 

Title 92/Chapter 
20/005.10 Reading 
and Writing 
Teaching 
Competencies:  Each 
institution shall 
require all teacher 
education candidates 
to participate in 
activities which will 

Standard One: 
Candidate 
Knowledge, Skills 
and Dispositions-
Pedagogical 
Content 
Knowledge for 
Teacher 
Candidates; and 
Professional and 

Standard Four: The 
teacher understands 
and uses a variety of 
instructional 
strategies to 
encourage the 
students’ 
development of 
critical thinking, 
problem solving, 

Standard 
Two: The 
candidate 
plans and 
designs 
effective 
learning 
environments 
and 
experiences 
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much concerned 
with being as 
with doing. A 
person with a 
liberal arts 
education will be 
active for the 
common good and 
will bring this 
perspective to bear 
upon all 
experiences and 
relationships. 
The liberal arts 
offerings at York 
College are 
designed to help 
students become 
more objective, 
analytical and 
critical, to become 
more articulate and 
to lay a foundation 
in the humanities 
and the social, 
physical and 
natural sciences on 
which to build a 
continuing 
education. The 
liberal arts also 
promote a 
sensitivity for the 
human condition, 
and a concern 
for the how and 
why of human 
behavior. 
 

enable them to 
develop competencies 
in teaching the 
reading and writing 
skills necessary for 
the areas for which 
they are planning to 
seek endorsement. 
 
Title 92/Chapter 
20/005.15 Special 
Education Course 
Work: 
Each institution shall 
require each 
candidate for an 
education degree to 
earn a minimum of 
three semester hours 
of credit for course 
work in special 
education, as 
required by section 
79-816 R.R.S., which 
shall provide each 
candidate with all of 
the following: 
005.15C, Knowledge 
of various 
alternatives for 
providing the least 
restrictive 
environment for 
children with 
disabilities; and 
005.15D, Knowledge 

Pedagogical 
Knowledge and 
Skills for 
Candidates 

and performance 
skills. 
Standard Five: The 
teacher uses an 
understanding of 
individual and 
group motivation 
and behavior to 
create a learning 
environment that 
encourages positive 
social interaction, 
active engagements 
in learning, and self-
motivation. 
 
Standard Six: The 
teacher uses 
knowledge of 
effective verbal, 
non-verbal and 
media 
communication 
techniques to foster 
active inquiry, 
collaboration, and 
supportive 
interaction in the 
classroom. 
 
Standard Seven: 
The teacher plans 
and manages 
instruction based 
upon knowledge of 
subject matter, 

supported by 
technology. 
 
Standard 
Three:  The 
candidate 
implements 
curriculum 
plans that 
include 
methods and 
strategies for 
applying 
technology to 
maximize 
student 
learning. 
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of methods of 
teaching children 
with disabilities in 
the regular 
classroom. 
 
Title 92/Chapter 20/ 
006.01 Learners with 
High Ability: Each 
Nebraska teacher 
education institution 
must have on file, 
within the institution, 
a plan which 
identifies the courses 
and course 
completion 
requirements which 
the institution utilizes 
to assure that all 
candidates have the 
knowledge and skill 
to work with high 
ability learners. 
 
Title 92/Chapter 
20/006.02 
Communication 
Technologies: Each 
Nebraska teacher 
education institution 
must have on file, 
within the institution, 
a plan which 
identifies the courses 
and course 
completion 

students, the 
community, and 
curriculum goals. 
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requirements which 
the institution utilizes 
to assure that all 
candidates have the 
knowledge and skill 
to utilize the latest 
communication 
technologies 
including, but not 
limited to; 
instructional 
television, 
instructional 
computing, film, 
videodisc and other 
telecommunications 
technologies, and in 
the appropriate uses 
of such technologies 
in the instructional 
process. 

Assessment of 
Teaching and 

Learning 

Purpose Two: 
To provide 
quality 
academic 
programs in 
arts, sciences, 
and 
professional 
areas. 
The liberal arts 
offerings at York 
College are 
designed to help 
students become 
more objective, 
analytical and 

Title 92/Chapter 
20/005.10 Reading 
and Writing 
Teaching 
Competencies:  Each 
institution shall 
require all teacher 
education candidates 
to participate in 
activities which will 
enable them to 
develop competencies 
in teaching the 
reading and writing 
skills necessary for 

Standard One: 
Candidate 
Knowledge, Skills 
and Dispositions-
Student Learning 
for Teacher 
Candidates 

Standard Eight: The 
teacher understands 
and uses formal and 
informal assessment 
strategies to evaluate 
and ensure the 
continuous 
intellectual, social, 
and physical 
development of 
his/her learners. 

Standard 
Four: The 
candidate 
applies 
technology to 
facilitate a 
variety of 
effective 
assessment 
and 
evaluation 
strategies. 

Standard 
One: The 
candidate 
identifies and 
develops 
classroom 
assessments 
designed to 
meet the 
informational 
needs of 
specific users, 
uses, and 
contexts. 
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critical, to become 
more articulate and 
to lay a foundation 
in the humanities 
and the social, 
physical and 
natural sciences on 
which to build a 
continuing 
education.  The 
liberal arts also 
promote a 
sensitivity for the 
human condition, 
and a concern 
for the how and 
why of human 
behavior. 

the areas for which 
they are planning to 
seek endorsement. 
 
Title 92/Chapter 
20/005.15 Special 
Education Course 
Work: 
Each institution shall 
require each 
candidate for an 
education degree to 
earn a minimum of 
three semester hours 
of credit for course 
work in special 
education, as 
required by section 
79-816 R.R.S., which 
shall provide each 
candidate with all of 
the following: 
005.15D, Knowledge 
of methods of 
teaching children 
with disabilities in 
the regular 
classroom; 
005.15E, Knowledge 
of prereferral 
alternatives, referral 
systems, 
multidisciplinary 
team responsibilities, 
the individualized 
education plan 
process, and the 

Standard 
Two: The 
candidate 
develops 
assessments 
that reflect 
the specific 
achievement 
targets 
students 
must master. 
 
Standard 
Three: The 
candidate 
uses a variety 
of assessment 
methods to 
gather data 
within a 
particular 
context. 
 
Standard 
Four: The 
candidate 
samples 
student 
achievement 
to draw 
confident 
conclusions 
about 
instruction 
and student 
learning.  
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placement process. Standard 5: 
The 
candidate 
controls for 
relevant 
sources of 
bias. 
 
Standard 6: 
The 
candidate 
uses student 
involvement 
to motivate 
students 
(knows how 
to involve 
students in 
the 
assessment 
process). 

Reflective 
Practitioners 
and Lifelong 

Learners 

Purpose Two: 
To provide 
quality 
academic 
programs in 
arts, sciences, 
and 
professional 
areas. 
The liberal arts 
offerings at York 
College are 
designed to help 
students become 
more objective, 
analytical and 

 Standard One: 
Candidate 
Knowledge, 
Skills, and 
Dispositions-
Dispositions for 
All Candidates 

Standard Nine: The 
teacher is a 
reflective 
practitioner who 
continually 
evaluates the effects 
of her/his choices 
and actions on 
others (students, 
parents, and other 
professionals in the 
learning 
community) and 
who actively seeks 
out opportunities to 

Standard 
Five: The 
candidate uses 
technology to 
enhance 
his/her 
productivity 
and 
professional 
practice. 
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critical, to become 
more articulate and 
to lay a foundation 
in the humanities 
and the social, 
physical and 
natural sciences on 
which to build a 
continuing 
education. 

grow professionally. 

Effective 
Christian 

Educator and 
Leadership 
Through 
Service 

Purposes One: 
To provide 
students with 
biblical 
teachings which 
encourage the 
development of 
moral and 
spiritual values 
and an 
appreciation of 
New Testament 
Christianity;  
York College is 
committed to the 
relevance of the 
Bible to the moral 
and spiritual values 
of modern 
humankind. It is 
with this in mind 
that York College 
stresses that God’s 
standards as 
revealed in the 
Bible are necessary 
to productive, 
happy lives and 
relationships.  

 Standard One: 
Candidate 
Knowledge, 
Skills, and 
Dispositions-
Dispositions for 
All Candidates 

Standard Ten: The 
teacher 
communicates and 
interacts with 
parents/guardians, 
families, school 
colleagues, and the 
community to 
support the 
students’ learning 
and well being. 

Standard Six: 
The candidate 
understands 
the social 
ethical, legal, 
and human 
issues 
surrounding 
the use of 
technology in 
PreK-12 
schools and 
applies those 
principles in 
practice. 
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Purpose Three: 
To provide an 
environment 
where tolerance, 
dialog, and the 
pursuit of truth 
are honored so 
students may 
mature in 
spiritual, 
academic, and 
community life. 
Properly developed 
moral and spiritual 
values will lead 
each individual to 
cultivate social 
skills, function 
constructively in 
community affairs 
and to prepare for 
wholesome family 
living. This 
environment 
encourages each 
student to 
understand oneself 
and the world, to 
relate to others, to 
serve others in 
local and global 
environments, and 
to think 
independently. 
The importance of 
this purpose in the 
overall mission of 
York College may 
also be seen in its 
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concern for the 
stability of the 
family and for 
integrity in all 
aspects of life. 
Higher education 
in a Christian 
environment 
promotes within 
students a sense of 
civic, personal, and 
social integrity. 

Field 
Experiences 

Purpose Two: 
To provide 
quality 
academic 
programs in 
arts, sciences, 
and 
professional 
areas. 
A Christian liberal 
arts education is as 
much concerned 
with being as 
with doing. 

Title 92/Rule 
20/005.09 Pre-
Student Teaching 
Requirements: Each 
institution shall 
require all 
candidates for 
education degrees to 
complete at least one-
sixth of their total 
degree credit hour 
requirements in 
courses that include 
knowledge of the 
foundations of 
education, human 
growth and 
development, 
methods and 
materials of teaching, 
assessment of student 
learning, and 
supervised field-
based and practicum 
experiences.  Pre-

Standard Three: 
Field Experience 
and Clinical 
Practice-
Candidates’ 
Development and 
Demonstration of 
Knowledge, Skills, 
and Dispositions 
to Help All 
Students Learn 
 
Standard Four: 
Diversity-
Experiences 
Working with 
Diverse Students 
in P-12 Schools 
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student teaching field 
experiences 
consisting of at least 
100 hours of contact 
with elementary or 
secondary students 
will be included in 
these requirements. 

 
*Title 92/Chapter 20/004 Continuing Approval 
Each institution seeking continuing approval of programs, which have been previously approved, shall submit an application to the Department by June 1 of 
each year, on forms provided by the Department.  Continuing approval will be conditioned upon the institution’s compliance with the requirements of this 
chapter.  (Approved by the State Board of Education on 10/31/03) 
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The Assessment of York College Teacher Education Candidates 
 
      “Sound assessments satisfy five specific quality standards; (1) clear targets; (2) focused 
purpose; (3) proper method; (4) sound sampling; and (5) accurate and free from bias and 
distortion” (Stiggins, 2001, pp. 19-20).  Each academic year (August 1-July 31), York College 
Teacher Education completes its cycle of assessment as indicated on the 5-column chart, 
Education, 2002-2003 (Table 1).  Beginning in the spring of 2001, extensive modifications were 
made to the York College Teacher Education Conceptual Framework and specific candidate 
knowledge, skill, and dispositional targets were clearly defined.  Therefore, candidate and 
program assessments were modified as well.  York College Teacher Education Faculty believe 
that different targets require different assessments (Stiggins, 2001) and that by using multiple 
forms of assessment, candidates are more accurately and authentically assessed.  As a result, 
much work has been done to ensure the use of multiple forms of assessment to evaluate 
candidates and the program, which are cohesive and directly reflect the York College Teacher 
Education Conceptual Framework and Candidate Proficiencies.   
       

Teacher Education candidates are assessed throughout the program; upon entry to the 
program, from formal admission to the program through student teaching, and upon completion 
of the student teaching experience (exit).  After admission to York College, Teacher Education 
candidates must be formally admitted to Teacher Education. During EDU 103, Introduction to 
Education, candidates must sign a notice verifying that they have read the screening procedures 
for acceptance into the program.  During EDU 212 or EDU 232A, Field Experience, candidates 
make formal application to Teacher Education. In order to be considered for acceptance into the 
Teacher Education Program, candidates must have on file the following:  

1. A signed Notice of Admission Procedures 
2. A completed Teacher Education Application for Admission form 
3. A notarized Felony/Misdemeanor Statement 
4. Completed Teacher Education Health Form  
5. Documented proof of a minimum of 60 semester hours of credit with a cumulative 

GPA of 2.500 or above 
6. Documented proof of successful completion (C or above) of each of the following 

courses: COM 113, EDU 103, ENG 113 and ENG 123 
7. Satisfactory scores on the Pre-Professional Skills Test 

Passing paper scores/Passing computer scores 
The Praxis Series Reading 170/316 
The Praxis Series Math 171/316 
The Praxis Series Writing 172/318 

8. Favorable recommendations from three members of the York College faculty 
(These recommendations assess reading and writing competencies, people skills, the 
suitability of a candidate’s personality to teaching, his/her moral and personal 
standards, and other factors deemed important by the faculty members.) 

9. 2.0 or above (4-point scale) for the total average of the Freshman and Sophomore 
Year Electronic Growth Portfolios   

10. Average of 2.0 or above (4-point scale), and a successful rating by panel members, on 
the Candidate Interview (The student shall be responsible for setting up an 
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appointment, on the scheduled interview days, before a panel of two Teacher 
Education Council members.)  

 
Upon recommendation from the Teacher Education Council, the Education Division 

grants formal acceptance to a candidate who meets all the above requirements.  Candidates are 
notified in writing of admission or denial to Teacher Education.  Any candidate may appeal 
denial of admittance in writing, first to the Teacher Education Council and secondly to the 
Education Division.  Unless special permission is granted by the Education Division Chair, no 
candidate may take more than six semester hours of upper level professional education courses 
before being admitted to the program.  
 

Candidates may be placed on Program Probation or be dismissed from the program for 
failure to maintain the standards set forth.  Reviews may take place at any time during a 
candidate’s participation in the program.  Candidates who are dismissed may be readmitted by 
appealing in writing, first to the Education Division, and secondly to the Education Division 
Chair.  Each candidate is assigned an advisor from the Teacher Education Council.  Each 
candidate must maintain GPAs of at least 2.000 in English, and 2.500 overall. No course with a 
grade below "C" (2.00) may be used to satisfy any professional development or teaching field 
requirement.  

 
When candidates fail to meet specific benchmarks, several consequences are in place: (1) 

candidates may retake courses if needed and/or receive assistance from the York College 
Tutoring Center; (2) faculty and/or K-12 colleagues may complete the York College Teacher 
Education Concern Conference Record; and/or (3) candidates may be sent program probation 
letters stating stipulations for regaining full acceptance.  Policies for withdrawing a candidate 
from student teaching are in place if needed.   
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Table 1 
Assessment Results for 2002-2003 

 
York College Teacher Education Assessment Plan 

2002-2003 
 
 

Expanded Statement of 
Institutional Purpose 

Program Intended Outcomes Assessment Method and Criteria Assessment Results Use of Results 

     
Mission Statement: 
 
The mission of York College is to 
provide a quality liberal arts 
education leading to an under-
standing and philosophy of life 
consistent with Christian ideals. 
 
 
Purpose Statement: 
 
1. To provide students with 

biblical teachings which 
encourage the development of 
moral and spiritual values and 
an appreciation of New 
Testament Christianity. 

 
2. To provide quality academic 

programs in arts, sciences, and 
professional areas. 
 

3. To provide an environment 
where tolerance, dialog, and 
the pursuit of truth are 
honored so students may 
mature in spiritual, academic, 
and community life. 

 
 
 
 
 
 
 
 

 
 
1. The candidate understands the 

central concepts, tools of 
inquiry, and structures of the 
discipline(s) he or she teaches 
and can create learning 
experiences that make these 
aspects of subject matter 
meaningful for students. 

 
2. The candidate understands how 

children learn and develop, and 
can provide learning 
opportunities that support their 
intellectual, social and personal 
development. 

 
3. The candidate understands 

how students differ in their 
approaches to learning and 
creates instructional 
opportunities that are adapted 
to diverse learners. 

 
4. The candidate understands and 

uses a variety of instructional 
strategies to encourage 
students' development of 
critical thinking, problem 
solving, and performance 
skills. 

 
5. The candidate uses an 

understanding of individual 
and group motivation and 

 
 
Entry to the Program: 

1. 100% of formally 
admitted candidates with 
GPA of 2.5 or above 

 
2. 100% of formally 

admitted candidates with 
C or above in COM 113, 
EDU 103, ENG 113,  and 
ENG 123 

 
3. 100% of formally 

admitted candidates 
receiving passing scores 
on the Pre-Professional 
Skills Test    
 
90% of candidates 
attempting the (PPST) 
receiving passing scores 
 

4. 100% of formally    
admitted candidates 
receiving an average of 
3.0 or above (4-point 
scale) on the Freshman 
Year Electronic Growth 
Portfolio 

 
 
 
 
 
 

 
 
 

1. 69/69=100% 
 
 
 

2. 69/69=100% 
 
 
 
 
 

3. 69/69=100% 
 
 
 
 
 
        85/93=91% (Reading) 
        87/93=93.5% (Math) 
        86/93=92.5% (Writing) 
 
4. Freshman Electronic 

Growth Portfolio 
implementation began 
Fall 2002.  Therefore, 
this requirement was 
waived for candidates 
who already completed 
the target course. 
2 of 69 completed the 
Electronic Growth 
Portfolio.  1/2=50% 

 
 

 
 
 

1. No action needed. 
 
 
 

2. No action needed. 
 
 
 
 
 
3. No action needed. 
 
 
 
 
 
        No action needed. 
        No action needed. 
        No action needed. 
 
4. Number completing the 

Freshman Year 
Electronic Growth 
Portfolio is too small to 
make overall program 
changes.  However, for 
better assessment 
practice and candidate 
development, an average 
of 2.0 or above (4-point 
scale) for the total 
average of the Freshman 
and Sophomore Year 



 39 

 behavior to create a learning  
environment that encourages 
positive social interaction, 
active engagement in learning, 
and self-motivation. 

 
6. The candidate uses knowledge 

of effective verbal, nonverbal, 
and media communication 
techniques to foster active 
inquiry, collaboration, and 
supportive interaction in the 
classroom. 

 
7. The candidate plans 

instruction based upon 
knowledge of subject matter, 
students, the community, and 
curriculum goals. 

 
8. The candidate understands and 

uses formal and informal 
assessment strategies to 
evaluate and ensure the 
continuous intellectual, social 
and physical development of 
the learner. 

 
9. The candidate is a reflective 

practitioner who continually 
evaluates the effects of his/her 
choices and actions on others 
(students, parents, and other 
professionals in the learning 
community), and who actively 
seeks out opportunities to 
grow professionally. 

 
10. The candidate fosters 

relationships with school 
colleagues, parents, and 
agencies in the larger 
community to support 
students' learning and well 
being. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5. 100% of formally  
admitted candidates 
receiving an average of 3 
or above (4-point scale) 
on the Candidate 
Interview.  
 
 
 

 
 

Formally Admitted to the Program-
Student Teaching: 

1. 95% of candidates 
meeting Nebraska State 
requirements of C or 
above in all content and 
methods courses 

 
2.  95% of candidates with 

GPA of 2.5 or above 
 

3. 90% of candidates 
receiving an average of 
3.0 or above (4-point 
scale) on the Sophomore 
Year Electronic Growth 
Portfolio 

 
 

4. 90% of candidates 
receiving an average of 
3.0 or above (4-point 
scale) on the Junior Year 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

5.  The scoring rubric was 
implemented in Spring 
2003.  Data reflects 
candidates interviewed in 
that semester.  4 of 69 
received numeric scores.  
2/4=50% 

      Average score =2.65 
      For all candidates=2.50 

 
 
 
 

1. 65/69=94.20% 
 
 
 

 
 

2. 69/69=100% 
Average GPA=3.46 
 

3. Will begin Sophomore 
Year Electronic Growth 
Portfolio implementation 
in Fall 2003. 

 
 
 
 
4. Will begin Junior Year 

Electronic Growth 
Portfolio implementation 
in Fall 2003. 

Electronic Growth 
Portfolios will be used 
in 2003-2004. 
Candidates with and 
average below 2.0 will 
receive additional 
mentoring and 
opportunity to resubmit 
portions of the 
Electronic Growth 
Portfolio to document 
satisfactory completion 
of the Candidate 
Proficiencies.    

 
5. Assessment Method and 

Criteria will be changed 
to state, “100% of 
formally admitted 
candidates receiving an 
average of 2.0 (Average) 
or above (4-point scale) 
on the candidate 
interview”, to better 
reflect candidate 
development at Entry to 
the Program.  

  
1. 4 candidates placed on 

program probation. 
 
 
 

 
2. No action needed. 

 
 

3. No action needed.  
(Sophomore Year 
Electronic Growth 
Portfolio will be moved 
to Entry to the Program.  
See Entry to the 
Program #4.) 

 
4. No action needed. 

(Assessment Method                                    
and Criteria will be 
changed to state, “100% 
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Electronic Growth 
Portfolio 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5. 90% of candidates 
enrolled in EDU 212/232 
(Field Experience) 
receiving an average of 
4.0 or above (5-point 
scale) on the Field 
Experience Student 
Attendance and Final 
Evaluation as completed 
by the host teacher                                                                    

 
Completion of Student Teaching 
(Exit) 

1. 95% of candidates 
meeting Nebraska State 
requirements of C or 
above in all content and 
methods courses 

 
2.  95% of candidates with 

GPA of 2.5 or above 
 

3. 90% of candidates 
receiving an average of 
3.0 or above (4-point 
scale) on the Senior Year 
Electronic Growth 
Portfolio 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5. 38/41=92.7% 
*41/56 evals. on file 
 
 
 
 
 
 
 
 
 
 
 

1. 28/28=100% 
 
 
 
 
 

2. 28/28=100% 
Average GPA=3.32 

 
3. 16/22=72.73% 

19/22 with 2.8 or 
higher=86.36% 

                *22/28 candidates 
completed the Senior Year 
Electronic Growth 
Portfolio. 

 
 
 

of candidates receiving 
an average of 2.5 or 
above (4-point scale) on 
the Junior Year 
Electronic Growth 
Portfolio”.   Candidates 
with scores below 2.5 
will receive additional 
mentoring and 
opportunity to resubmit 
portions of the 
Electronic Growth 
Portfolio to document 
satisfactory completion 
of the Candidate 
Proficiencies.) 

 
5. No action needed. 
 
 
 
 
 
 
 
 
 
 
 

 
1.  No action needed. 
 
 
 
 
 
2. No action needed. 
 
 
3. 1st year implementation 

of the Senior Year 
Electronic Growth 
Portfolio.  Assessment 
Method and Criteria will 
be changed to read, 
“100% of candidates 
receiving an average of 
3.0 or above (4-point 
scale) on the Senior 
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4. 95% of student teachers 
receiving an average of 
3.0 or higher (4-point 
scale) on the York 
College Student Teacher 
Final Evaluation Form as 
completed by the 
cooperating teacher the 
college supervising 
teacher 

 
5. 95% of student teachers 

receiving an average of 
3.0 or higher (4-point 
scale) on the following 
sections of the York 
College Student Teacher 
Final Evaluation Form as 
completed by the 
cooperating teacher and 
the college supervising 
teacher: 
*Section A (Subject 
Matter) 
*Section B (Student 
Development and 
Learning) 
*Section C (Instructional 
Strategies) 
*Section D (Assessment 
of Teaching and 
Learning) 
*Section E (Reflective 
Practitioners and 
Lifelong Learners) 
*Section F (Effective 

 
 
 
 
 
 
 
 
 
 
 
 
 

4. 24/27=88.9% 
*27/28 evals. on file 

 
 
 
 
 
 
 
 
 

5.  
   
 
 
 
 
 
 
 
 
 

24/27=88.9% 
 
24/27=88.9% 
 
 
20/27=74%  
 
22/27=81.5% 
 
 
25/27=92.6% 
 
 
25/27=92.6% 

Year Electronic Growth 
Portfolio”.   Candidates 
with scores below 3.0 
will receive additional 
mentoring and 
opportunity to resubmit 
portions of the 
Electronic Growth 
Portfolio to document 
satisfactory completion 
of the Candidate 
Proficiencies.    

 
4. Will continue to watch 

for trends.  No action 
needed.   

 
 
 

 
 

 
 
 
5. Will continue to watch 

for trends.  No action 
needed. 
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Christian Educators and 
Leadership Through 
Service) 

 
 
Additional Program Assessments: 

1. Correlation of growth on 
10 indicators of 
knowledge/ability as self-
reported on a survey 
completed by candidates 
during EDU 212/232, by 
student teachers during 
EDU 494 and by alumni 
on the 1st  Year and 5th  
Year Alumni Surveys 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. Student Teacher Program 
Study 

 
 
 
 

3. Alumni Survey Questions 
 
 
 
 
 

 
*27/28 evals. on file 
 
 
 
 
1. See assessment notebook 

for results. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. See assessment notebook 
for results. 

 
 
 
 
3. See assessment notebook 

for results. 
 
 
 
 

 
 

 
 
 
 
1. Total average of 2.44  

(4-point scale) reported 
on the Field Experience 
Survey completed in 
EDU 212, and EDU 232 
A/B.  This average, 
3.47, was significantly 
higher as reported on the 
Student Teaching 
Survey completed by 
graduating candidates. 
 
Alumni Survey results 
indicated an average of 
2.89 on the First Year 
Alumni Survey and 2.78 
on the Fifth Year 
Alumni Survey (2.84 
total average) 
 
*The average of the 
Field Experience Survey 
and the Student 
Teaching Survey was 
2.96. 

 
Will continue to watch 
of r trends.  No action 
needed 

         
 

2. Results used to train 
York College 
supervising teachers 
prior to the start of each 
semester. 

 
3. The necessity for 

training in classroom 
management was 
reinforced throughout 
the Education Division.   
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4. Employer Survey 
  

4.  Employer Survey not 
administered due to lack of 
employment data. 
 

4. A system for tracking 1st 
year graduates was 
established to provide 
the Division with 
accurate employment 
data. 
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          York College Teacher Education believes candidates achieve and succeed when the 
targets are defined, attainable, and when candidates know what it means to be successful.  
Current assessment of candidates includes the use of the Electronic Growth Portfolio, GPA, 
performance on the Pre-Professional Skills Test (Praxis I), the Candidate Interview, course 
grades, the Field Experience Candidate Attendance and Final Evaluation, and the Student 
Teacher Final Evaluation.  All York College Teacher Education candidates are assessed using 
these assessment instruments.  Because the York College Teacher Education Conceptual 
Framework and Candidate Proficiencies are a shared vision, faculty involved in the assessment 
of candidates using these instruments are knowledgeable about the criteria.  Instruments are 
developed by the Assessment Coordinator and approved by the Education Department, and are 
evaluated by the assessors as to their effectiveness in providing valuable information in regards 
to the candidates’ continued development of knowledge, skills, and dispositions.  The Teacher 
Education Assessment Coordinator and the Teacher Education Administrative Assistant, through 
the use of Microsoft Word documents, Excel spreadsheets, Access databases and EFC’s Regent 
program, maintain the assessment records.   
 

The assessments used within York College Teacher Education, are highly credible due to 
the following factors. 

·  Assessments used, with all candidates at key points, are linked to the York College 
Teacher Education Candidate Proficiencies.  

·  The expectations for candidate performance have been clearly articulated. 
·  Extensive effort has been made to ensure that the procedures for each assessment tool 

are clear to the rater and that raters know how to assess the candidate’s level of 
proficiency. 

·  Candidates know in advance how they will be assessed, what they will be evaluated 
on and the level of performance that is expected for each assessment. 

·  Candidates are aware how performance affects subsequent course work and/or 
progress through the program. 

 
York College Teacher Education Electronic Growth Portfolio Requirements 

The York College Teacher Education faculty believe very strongly in the development of the 
knowledge, skills and dispositions of its Teacher Education Candidates as stated in the York 
College Teacher Education Conceptual Framework.  Therefore all candidates develop an 
Electronic Growth Portfolio beginning with EDU 103, Introduction to Education.  Each 
candidate is mentored throughout his/her program and completes the Electronic Growth Portfolio 
as part of program completion.  The following is a list of requirements for completing the 
Electronic Growth Portfolio. 

 
1. Listed for each year, on the corresponding year’s matrix, are the required Electronic 

Growth Portfolio entries (Figure 3).  Each entry must be dated and accompanied by a 
reflection.  Each reflection must include the following information:  Title of the piece, I 
chose this piece because…,This shows…, and I want you to notice…  Reflections should 
be clear, specific, cohesive, honest, and provide evidence of the candidate’s growth.  The 
candidate should check off the Candidate Proficiencies, which are appropriate for the 
specific entry on the Electronic Growth Portfolio Matrix.  In addition to the above 
information, the accompanying reflection should contain language specific to the 
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Candidate Proficiencies (Figure 2).  Each Electronic Growth Portfolio must contain the 
required entries and in addition, the candidate must include additional entries, as listed on 
the corresponding matrix, so that each proficiency is met each year.  Entries may satisfy 
more than one proficiency.  It is expected that the degree to which each proficiency is 
met will increase each year. 
 

2. At the end of each target course through the junior year, the candidate will meet with the 
designated mentor to present his/her Electronic Growth Portfolio.  The mentor will 
provide feedback to the candidate and will complete the York College Teacher Education 
Electronic Growth Portfolio Evaluation Form.  At the completion of the junior year target 
course, the candidate must also select one peer to complete the Electronic Growth 
Portfolio Evaluation Form.  At the completion of EDU 491,Student Teaching Seminar,  
each candidate will present his/her Electronic Growth Portfolio to a three person panel 
which includes the mentor and two additional persons, to be chosen by the candidate, 
from the following:  

·  his/her Academic Advisor,  
·  his/her Student Teaching Supervising Teacher,   
·  his/her Student Teaching Cooperating Teacher, 
·  a faculty member from Arts and Sciences, or 
·  member of the Teacher Education Council.   

 
      Each panel member will complete the York College Teacher Education Electronic   

Growth Portfolio Evaluation Form.  At this exit presentation, the candidate will present 
his/her Electronic Growth Portfolio, how it shows his/her growth and how it evidences 
completion of the Teacher Education Candidate Proficiencies.  In preparation for each 
Electronic Growth Portfolio presentation, the candidate will complete the York College 
Teacher Education Electronic Growth Portfolio Evaluation Form. 

                                                                     
3. To successfully complete the Electronic Growth Portfolio, candidates must receive an 

average of 2.0 or above (4-point scale) for the total average of the Freshman and 
Sophomore Year Electronic Growth Portfolios, a minimum of 2.5 (4-point scale) on the 
Junior Year Electronic Growth Portfolio and a minimum of a 3.0 (4-point scale) on the 
Senior Year Electronic Growth Portfolio.  If a candidate scores below the acceptable 
targets, he/she must make modifications to the portfolio, as directed by the mentor, in 
order to meet or exceed the designated targets. 

 
4. After acceptable completion of the Electronic Growth Portfolio, a candidate may make 

additional changes to the Electronic Growth Portfolio, within the same academic year.  
These additions and deletions can be made by the candidate, by submitting the Request 
for Electronic Growth Portfolio Change form to the current mentor. 

 
The Candidate Interview 

As a part of the formal application process to York College Teacher Education, candidates 
must successfully complete the Candidate Interview.  He/she must have completed a minimum 
of 45 hours of course work toward a degree in Education.  The Candidate Interview is conducted 
by a two-person panel comprised of members from the Teacher Education Council.  Questions 
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relate directly to the York College Teacher Education Candidate Proficiencies and panel 
members listen and record candidate responses, which evidence his/her growing knowledge, 
skills, and dispositions in these areas.  Panel members rate each of the Candidate Proficiencies 
using a 4-point scale.   
 

In addition, panel members make note of candidate strengths and/or concerns, vote the 
interview as successful or unsuccessful and make suggestions for possible candidate growth.  
Following the interview process, the Teacher Education Council meets to review all candidate 
interviews and votes each interview as successful or unsuccessful.  The Teacher Education 
Council also addresses any concerns and makes recommendation to the Education Department as 
to these concerns.  These concerns are then addressed by the Education Department and 
candidates are notified in writing as to the status of their Candidate Interview and/or additional 
requirements for completion of the Candidate Interview.  Candidates must receive an average of 
2.0 (4-point scale) and a successful rating by panel members, to complete the Candidate 
Interview. 
 
Field Experience Attendance and Final Evaluation 
 Pre-Student Teaching field experiences, consisting of a minimum of 100 hours of contact 
with elementary, middle grades, or secondary students, are required of all York College Teacher 
Education candidates.  During EDU 212 and/or EDU 232 A/B, Field Experience, each candidate 
completes an extended experience with one classroom teacher.  At the completion of this 
experience, the candidate is assessed using the Field Experience Attendance and Final 
Evaluation.  This instrument is completed by the host teacher and uses a 4-point scale to rate 
each of the Teacher Education Candidate Proficiencies, as well as, candidate expectations such 
as attendance, appropriate dress, willingness to work, etc.  
 
Student Teacher Final Evaluation 
 At the completion of a candidate’s Student Teaching experience, the Cooperating 
Teacher and York College Supervising Teacher evaluate the candidate’s experience using the 
Student Teacher Final Evaluation Form.  This instrument uses a 4-point scale and rates each 
knowledge, skill, and disposition as listed in the York College Teacher Education Candidate 
Proficiencies. 
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Figure 3 
Electronic Growth Portfolio Matrices 
 
 
 

York College  
Teacher Education 

 

Freshman Year 
Electronic Growth 

Portfolio 

Student Portfolios     

Freshman Year 

Target Course:  EDU 103 Introduction To Education 

Mentor:   Dr. Kathleen Wheeler 

CANDIDATE PROFICIENCIES  

  

Subject 
Matter  

#1 

Student 
Development 

And 
Learning 

#2, #3 

Instructional 
Strategies 

#4, #5, #6, #7 

Assessment 
of Teaching 

and 
Learning 

#8 

Reflective 
Practitioner 
and Lifelong 

Learner 
#9 

Effective 
Christian 

Educator and 
Leadership 

Through Service 
#10 

Required Entries:   
Written Introduction to the 
Portfolio             

"Why I Want to Teach" Essay             
Observation #1             
Observation #2             
Dispositions of a Teacher             
Written Conclusion to the 
Portfolio             

Portfolio Evaluation Form             
OTHER (optional):   

Work Completed from any 
other course             

Materials created for a lesson             
Picture of bulletin board 
created             

Listing of pre-service 
experiences (100 hours)             

Listing of multicultural 
experiences             

Involvement in York College 
activities             

Leadership in York College 
activities             

Letters of recommendation             
Notes from students, parents, 
or school personnel             

Examples of technology 
proficiency             
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Pictures of working with 
students            

 
 
 

York College  
Teacher Education 

 

Sophomore Year  

Electronic Growth 
Portfolio 

Student Portfolios    

Sophomore Year 
                                                                                                        Mentor(s) 
Target Course(s):                                                                         EDU 212                                         
EDU 212, Elementary/Middle Grades                                             Mrs. Erin DeHart 
EDU 232 A, Secondary                                                                 EDU 232 A/B                                
EDU 212 or EDU 232 A/B, K-12                                                    Mr. Bill Canney 

CANDIDATE PROFICIENCIES  

  

Subject 
Matter  

#1 

Student 
Development 

And 
Learning 

#2, #3 

Instructional 
Strategies  

#4, #5, #6, #7 

Assessment 
of 

Teaching 
and 

Learning 
#8 

Reflective 
Practitioner 

and 
Lifelong 
Learner 

#9 

Effective 
Christian 

Educator and 
Leadership 
Through 
Service 

#10 
Required Entries:   

Written Introduction to the 
Portfolio             

"Why I Want to Teach" Essay             
First Lesson             
Last Lesson             
Entry From Field Notes             
Work completed from content 
or general education course 

            

Materials created for a lesson 
(Secondary) or picture of a 
bulletin board created 
(Elementary) 

            

Scanned copy of the Field 
Experience Log 

            

Evidence of teaching to 
diversity 

            

Evidence of student learning 
(student work sample) 

            

Involvement in York College 
activities 
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Written Conclusion to the 
Portfolio  

            

Portfolio Evaluation Form             
OTHER (optional):   

Leadership in York College 
activities 

            

Letters of recommendation             
Notes from students, parents, 
or school personnel 

            

Examples of technology 
proficiency 

            

Pictures of working with 
students 

           

 
 

York College  
Teacher Education 

 

Junior Year  
Electronic Growth 

Portfolio 

Student Portfolios     

Junior Year                                           Mentor(s) 
                                                                RDG 443/463 
Target Course(s):                                      Mrs. Annahleise Luther 
RDG 443/463, Elementary                     EDU 311 
EDU 311, Middle Grades                           Dr. Kathleen Wheeler 
EDU 232 B, Secondary                          EDU 232 A/B  
EDU 212 or EDU 232 A, K-12                   Mr.  Bill Canney 
                                                                EDU 212 
                                                                     Mrs. Erin DeHart 

CANDIDATE PROFICIENCIES  

  

Subject 
Matter  

#1 

Student 
Development 

And 
Learning 

#2, #3 

Instructional 
Strategies 

#4, #5, #6, #7 

Assessment 
of 

Teaching 
and 

Learning 
#8 

Reflective 
Practitioner 

and 
Lifelong 
Learner 

#9 

Effective 
Christian 

Educator and 
Leadership 
Through 
Service 

#10 
Required Entries:   

Written Introduction to the 
Portfolio 

            

Lesson Plan             
Field Experience Notes             
Work completed from content 
or general education course 

            

Materials created for a lesson 
or picture of a bulletin board 
created 
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Scanned copy of the Field 
Experience Log 

            

Evidence of teaching to 
diversity 

            

Evidence of student learning 
(student work sample) 

            

Example(s) of assessment(s) 
used 

            

Example of technology 
proficiency             

Involvement in York College 
activities             

Leadership in York College 
activities 

            

Written Conclusion to the 
Portfolio 

            

Portfolio Evaluation Form             
OTHER (optional):   

Letters of recommendation             
Notes from students, parents, 
or school personnel 

            

Pictures of working with 
students 

            

 
 
 

York College  
Teacher Education 

 

Senior Year  
Electronic Growth 

Portfolio 

Student Portfolios     

Senior Year 
Target Course:  EDU 491, Student Teaching Seminar 
Mentor:  Dr. Kathleen Wheeler 

CANDIDATE PROFICIENCIES 

  

Subject 
Matter 

#1 

Student 
Development 

And 
Learning 
#2, #3 

Instructional 
Strategies  
#4, #5, #6, 

#7 

Assessment 
of 

Teaching 
and 

Learning 
#8 

Reflective 
Practitioner 

and 
Lifelong 
Learner 

#9 

Effective Christian 
Educator and 

Leadership Through 
Service 

#10 

Required Entries:   
Written Introduction to the 
Portfolio 

            

Week of Lesson Plans             
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Materials created for a lesson 
or picture of bulletin board 
created 

            

Evidence of student learning 
(student work sample) 

            

Example(s) of assessment(s) 
used             

Lesson review from 
Cooperating Teacher or 
College Supervising Teacher 

            

Example of technology 
proficiency  

            

One Weekly reflection 
(weekly log) 

            

Final "Why I Want To 
Teach" Essay, including 
future goals 

            

Journal article which 
supports teaching philosophy 

            

Listing of multicultural 
experiences 

            

Involvement in York College 
activities             

Leadership in York College 
activities 

            

Evidence of involvement in 
professional activities 

            

Current Resume             
Written Conclusion to the 
Portfolio 

            

Portfolio Evaluation Form             
OTHER (optional):   

Work Completed from any 
other course 

            

Listing of pre-service 
experiences (100 hours) 

            

Letters of recommendation             
Notes from students, parents, 
or school personnel 

            

Pictures of working with 
students 
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Conclusion 
 

 The York College Teacher Education Conceptual Framework will continue to evolve and 
develop, as has York College Teacher Education.  What began as a one page, concrete 
visualization of the entire program, has become a clearly articulated, cohesive, shared vision, 
which includes the vision and mission of the institution and the unit; the unit’s philosophy, 
purposes, and outcomes; the knowledge bases, including literature, research, and the wisdom of 
practice; candidate proficiencies; and a description of the system for assessing candidate 
performance.   
 

The components of the York College Teacher education Conceptual Framework come 
together and purposefully interconnect as the candidates meet the requirements for graduation 
and certification.  A principal from a nearby high school admonishes our candidates, “If the 
students aren’t learning, you’re not teaching”.  With the support of the subject matter, 
understanding student development and learning, using effective instructional strategies, and 
using effective assessment strategies, candidates are prepared to plan, organize, and implement 
instruction so that optimum student learning takes place.  As effective Christian educators, York 
College Teacher Education candidates have the skills, knowledge, and dispositions to construct a 
learning environment where all students can succeed. 
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